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CHAPTER I  
INTRODUCTION 
 
Statement of the Problem 
 
 Globalization brings a lot of benefits throughout the whole world-- media, 
economic, technological, political, and cultural. It also affects millions of people who 
move to a new country to pursue a better quality of life. Immigration then has a huge 
impact on many aspects of life in the United States, from labor, classroom to 
communities across the country. In the article, “ Frequently Requested Statistics on 
Immigrants and Immigration in the United States”, approximately 41.3 million 
immigrants lived in the United States in 2013 (Zong & Batalova, 2015). More than 10 
million immigrants live in California with or without legal status (Mejia & Johnson, 
2013). The growth and progress of this era will need to pass to the next generation. In 
fact, we will become more reliant on the current generations of children. In the United 
States, the combinations of racial/ethnic minorities are becoming the majority. This 
huge transformation is led by growing immigrant families and children. There are 16 
million children living in America’s immigrant families (Mather, 2009). According to 
the 2000 Census, 1 of every 5 children in the United States was a child of immigrants 
(Shields & Behrman, 2004). 
Those immigrant families generally come to America eager to improve their 
life. However, being successful in a foreign country can be very challenging. The 
challenges for immigrant families include poverty, racism, language barriers, low 
wage work and less educated parents (Shields & Behrman, 2004). Mejia and Johnson 
mentioned most of the immigrants in California are working-age adults, yet in 2011, 
37% of California’s immigrants’ age 25 and older had not completed high school 
(2013). Other articles also show the fact that those immigrant families usually have 
  
3 
parents who have not graduated from high school (Shields & Behrman, 2004; 
Hernandez & Napierala, 2012; Mather, 2009). Low education parents are not able to 
help their children with homework and they are not able to communicate with 
teachers and school. Language barriers also create difficulties of communication 
between teachers and immigrant families. Though the students’ English level might 
improve as they become able to communicate with teachers and peers in the school, a 
gap remains between the immigrant families and the teachers because of language 
differences and cultural expectations (Shield & Behrman, 2004). The cultural and 
language barriers result in strained the communication between teachers and families.  
 
Purpose of the Project 
The purpose of this field project is to fill the communication gap between 
immigrant families, teachers and school by designing a foundation level English 
language handbook. To ensure immigrant families can use this handbook to 
communicate with the teacher who cannot speak the second language. This field 
project can help the immigrant families apply to public schools for their children, 
report health conditions to the school and teacher. Also, when the school holds 
teacher- parent conferences, the parents are able to communicate with teachers and 
knowing their children’s class performance. In this field project, the author first 
collected common forms from the public schools to make sure what kinds of topics 
should be included in the handbook. Second, the author reached out to the Chinese 
Education Center’s supervisor to arrange an interview with some of the immigrant 
families to learn some of the communication challenge they face.  
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This handbook is divided into five chapters: application forms and other 
common forms, school policy, homework, exams and grades, teacher- parents 
conferences, field trips, and school events. 
The first chapter analyzed all the common forms’ usage, taught parents how to 
fill out the forms and visualize the samples. The second chapter explained the public 
school’s policy and illustrated academics, such as homework, and grades, to help the 
parents understand their children’s performance. The third chapter demonstrated a 
teacher- parent conference, using different scenarios to describe what is happening 
during the conference. The last chapter discussed field trips and school events.  
 
Theoretical Framework 
 This field project is based on two second- language acquisition theories: The 
Content-Based Instruction Approach and Desuggestopedia Approach.  
The Content-Based Instruction Approach 
 “Techniques & Principles in Language Teaching” describes the content-based 
instruction as a technique focusing on subject matter from outside the domain of 
language. It integrates the learning of language with the learning of some other 
content. Larsen-Freeman & Anderson also claimed that it is a common approach for 
the teacher to apply in the language classes. However, it is used by specialized 
language courses that are relevant to a specific subject such as the language courses 
for pharmacists that are different from the language courses for architects (Larsen-
Freeman and Anderson, 2011). Nevertheless, this handbook will implement SFUSD 
policies, and rules as part of the reading passages which is supported by Content-
Based Instruction Approach.   
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Desuggestopedia Approach 
 Larsen-Freeman & Anderson (2011) described desuggestopedia approach as a 
way to break the learning barriers. It is a technique not really focusing on grammar or 
linguistic knowledge. Desuggestopedia approach can actually help the students feel 
comfortable and relaxed while learning a new language. In the handbook of this field 
project, the author applies this approach to ensure immigrant families are able to feel 
less frustrated when they read the handbook.  
 
Significance of the Project 
This handbook can be really useful because of the increasing immigrant 
population in the United States. There will be a lot of immigrant children who attend 
public schools. This handbook is a communication bridge between school, teachers 
and immigrant families. Moreover, the immigrant families don’t have to be frustrated 
about communication between the teachers or school staff.  
 
Limitations of the Project 
There are some limitations identified in this field project. First, this 
handbook’s content is based on San Francisco Unified School District forms, such as, 
report cards, policies, and so on. Thus, if the immigrant families send their children to 
private schools, different schools’ district or higher education, this handbook may not 
be helpful. Second, this handbook is designed for high beginning/ inter mediate 
English proficiency level. Therefore, those parents whose proficiency level English is 
lower than high beginner cannot benefit from this handbook.  
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Definition of Terms 
Chinese Education Center—According to San Francisco Unified School District 
website (2016), Chinese Education Center is a school that provide a one-year 
transitional program for immigrant students who recently arrived to America in 
Kindergarten through fifth grade (SFUSD, 2016). 
Globalization—The Merriam-Webster defines the development of an increasingly 
integrated global economy marked especially by free trade, free flow of capital, and 
the tapping of cheaper foreign labor markets (Globalization, 2016). 
Higher education—Oxford Dictionary defines education beyond high school, 
especially at a college or university (Higher education, 2016).  
Immigrant—The act of settling in a new country (Arghandiwal and Sandlin, 2014). 
Immigration—Oxford Dictionary defines the action of coming to live permanently in 
a foreign country (Immigration, 2016). 
Language barrier—Oxford Dictionary defines a barrier to communication between 
people because they are unable to speak a common language (Languagr barrier, 
2016).  
Low wage work—The United States Department of Labor (Acs, 1999) defines low 
wage worker as a worker paid far less than the median wage in a job offering little 
upward mobility. Therefore, low wage work means the job offers little salary and 
benefits (Low wage work, 2016). 
Less educated parents—The parents who have not graduated from high school 
(Shields and Behrman, 2004) 
Proficiency— Brown claimed that an individual’s general or overall competence to 
perform in an acquired language (Brown and Abeywickrama, 2010). 
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Poverty— Poverty often means lack of access to quality health care and education 
resources, which can lead to children’s poor health and school failure (Shields and 
Behrman, 2004). 
Racism—Racism is a particular form of prejudice defined by preconceived erroneous 
beliefs about race and members of racial groups (Hoyt, 2012). 
San Francisco Unified School District—Is the seventh largest school district in 
California (SFUSD, 2016). 
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CHAPTER II 
REVIEW OF THE LITERATURE 
 
Introduction 
 
The American Dream has oftentimes motivated immigrants to leave their 
hometown and pursue a better quality of life for their families and children. “Since 
2000, immigration to the United States has reached the highest level ever (Rong and 
Preissle, 2009).” After World War II, immigration increased, and California passed 
New York as the nation’s most populous state in 1962 (Paddison, 2012). According to 
American Immigration Council, immigrant populations include African Americans, 
Asian Americans, and Hispanic Americans, and more than half of Californians are 
Asian and Latino (Mejia and Johnson, 2013). There are 10 million immigrants in 
California, more than half of them from Asia (Mejia and Johnson, 2013). According 
to “Educating immigrant students in the 21st century: What educator need to know” 
by Xue Lan Rong and Judith Preissle (2009), in 2005, “ there are about one in four 
Americans was either an immigrant or a child of immigrants ”.   
Due to the increasing immigration rate, U.S. schools have always presented an 
important position for absorbing newcomers; “few public institutions have been as 
directly affected by high levels of immigration as the nation’s school” (Rong and 
Preissle, 2009), such as the San Francisco Unified School District. Immigrant children 
learn the English language and culture from school and their peers. Though the 
immigrant children’s English level might improve as they become able to 
communicate with teachers and peers, a gap remains between the immigrant families 
and the teachers because of language differences and cultural expectations (Shield and 
Behrman, 2004). The cultural and language barriers result in strained the 
communication between teachers and families. According to Christis and Szorenyi 
(2015), “Schools may be particularly challenged in the building of relationships with 
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immigrant families because of a potentially heightened mutual lack of knowledge or 
understanding about the other party’s cultural norms.” The purpose of this handbook 
is to ensure immigrant families have a resource to communicate with the teacher who 
cannot speak their language. This handbook can also help the immigrant families in 
applying to public schools for their children; in reporting health conditions to the 
school, teacher, or government; and in participating in a parent-teacher conference. 
 In this field project, the author applied two second-language acquisition 
theories: The Content-Base Instruction Approach and the Desuggestopedia Approach. 
The following review of literature will be based on these two theories and will be the 
basis of this handbook. The following themes are underlying in this review: using 
authentic target language materials and relaxed classroom setting to break the barriers 
of learning. In the first part of the review, four articles was examined: “Content-based 
College ESL Instruction” by Loretta F. Kasper, with Marcia Babbitt, Rebecca 
Williams Mlynarczyk, Donna M. Brinton, Judith W. Rosenthal, Peter Master, Sharon 
A. Myers, Joy Egbert, David A. Tillyer, and Louise S. Wood (2000); “The Effect of 
Using Authentic Materials on Iranian EFL Learners’ Vocabulary Learning by Nasim 
Ghanbari, Fatemeh Esmaili, and Mohammad Reza Shamsaddini (2015); “Bringing the 
Museum Into the Classroom and the Class Into Museum. An Approach for Content-
Based Instruction” by Kathryn, Sederberg (2013); and “Content-Based Instruction in 
Foreign Language Education: Models and Methods” by Stephen B. Stryker and Betty 
Lou Leaver (1997). All four articles provided good evidence in illustrating how using 
authentic target language materials could affect learning. The second part of the 
review was inspected with four articles to explore the effects of relaxed classroom 
setting to break the barriers of learning: “Techniques & Principles in Language 
Teaching” by Diane Larsen-Freeman and Marti Anderson (2011); “Overcoming 
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Foreign Language Classroom Anxiety ” by Jinyan Huang (2012); “ The Effect of 
Desuggestopedia on the Writing Competence of the Second Semester Students with 
Different Temperament, of  FKIP UNMAS Denpasar” by Oka Pramarta, I.G.B, 
Padmadewi, N.Y., and Suarnajaya, W. (2013); and “Using Suggestopedia in ELT in 
Saudi Arabia: Implication for Pedagogy” by Mohamed A. Zaid (2014).  
Review of the literature 
Using authentic target language materials 
 The study “The Effect of Using Authentic Material on Iranian EFL Learners’ 
Vocabulary Learning” by Ghanbari, Esmaili, and Shamsaddini, focused on how 
teaching vocabulary by using authentic context can affect students’ learning 
performances (2015). The authors chose 80 Iranian female ESL learners as the 
participants. These female participants ages ranged from17 to 20 and they were 
students in a language institute in Bushehr. In order to find the homogeneity of the 
students, the author used Oxford Placement Test (OPT) as a standardized criterion in 
the first stage of this study. The participants who scored 105 to 119 out of 200 
advanced to the next stage because this study’s proficiency level only required 
elementary level. There were 66 participants left after the OPT. These 66 participants 
were randomly divided into experimental and control groups and took a pretest at the 
first section of this study. Then all the participants attended English classes 3 times a 
week; each class took an hour. The difference between experimental groups and 
control groups was the control group received new vocabulary through textbook each 
class and experimental groups received the same new vocabulary from The New 
Straits Time online paper in each class. After a month of this experiment, both 
experimental groups and control groups took a post-test. The data showed both 
groups’ vocabulary knowledge increased, yet the experimental group achieved a level 
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of performance that was better than the control group (Ghanbari, Esmaili, and 
Shamsaddini, 2015).  
 In “Content-based College ESL Instruction”, Kasper (2000) first gave two 
examples to show some ESL students achieved passing scores in ESL courses, 
however, still cannot integrate academic needs into college courses. Kasper pointed 
out ”ESL students need instruction that will facilitate the development of their 
English language skills to enable them to meet quickly the requisite levels of 
linguistic proficiency” (2000). She stated that some scholarly articles have provided 
evidence determining that content-based approach increased ESL students’ English 
proficiency (Kasper, 2000). This article next discussed why the content-based 
instruction approach can effectively increase students’ English Proficiency. “In a 
content-based course, ESL students use English to expand their existing knowledge 
bases, as they are presented with interdisciplinary material in a meaningful, 
contextualized form in which the primary focus is on the acquisition of content area 
information” (Kasper, 2000). Due to the content-based instruction approaches focused 
on the meaningful context, the students can learn the real life situation from the 
authentic language materials.  
 In the “Bringing the Museum into the Classroom, and the Class into the 
Museum: An Approach for Content- Based Instruction” by Kathryn Sederberg, this 
article presented an example of a fourth-semester course on modern German history 
(2013). The author applied museum pedagogy into content-based instruction 
approach. Sederberg mentioned that a successful course, in content-based instruction 
approach, using authentic materials, can help the student to find their interest; the 
students learned the language more naturally, and the classroom communication is 
more meaningful and easy to apply to the learner (2013). For the course’s materials, 
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Sederberg claimed that learning materials are collected from textbooks, websites, and 
diary. “I selected authentic materials according to the criteria suggested by Brinton, 
Snow, and Wesche (2003, p. 90): content authenticity, difficulty level, textual aids, 
and sources”(Sederberg, 2013). At the end of the semester, this course got positive 
evaluations from the students. The author can also observe that using authentic 
materials could affect learning. “I could observe students’’ application of new 
vocabulary and concepts in homework, essays, and the tests, and their increased 
ability to interpret both visual and textual sources” (Sederberg, 2103). 
 Finally, in the article “Content-Based Instruction in Foreign Language 
Education: Models and Methods” by Stephen B. Stryker and Betty Lou Leaver, the 
authors first discussed how is content-based instruction “ encourages students to learn 
a new language by playing real pieces”(1997). Next, the article claimed 3 
characteristics about the content-based instruction and one of the major characteristics 
is using “ authentic language and texts”. Stryker and Leaver also mentioned if the 
teachers can use the authentic materials effectively and “shelter” the texts into 
student’s English proficiency, it could make the biggest effect. For example, in an 
ESL classroom, the teacher used the “real-world task” in filling out the application. 
However, the author claimed that some teachers didn’t have more experience in 
“sheltering” the authentic materials into class because they didn’t want to make the 
students get stressed from learning a second language. “Language teachers who lack 
expertise in sheltering content tend to avoid using authentic materials because they 
fear that students will be overwhelmed and frustrated by the material” (Stryker and 
Leaver, 1997). 
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Relaxed setting classroom to break the barriers of learning 
In “Techniques & Principles in Language Teaching” by Larsen-Freeman and 
Anderson, the creator of the desuggestopedia approach, Georgi Lozanov, noted that 
learning a new language for some ESL students would have some challenges. Those 
challenges are from the “psychological barriers”(2011). The author stated: “We fear 
that we will be unable to perform, that we will be limited in our ability to learn, that 
we will fail”, pointing out the desuggestopedia approach “ has been developed to help 
students eliminate the feeling that they cannot be successful and/or the negative 
association they may have toward studying and thus to help them overcome their 
barriers to learning”. Larsen-Freeman and Anderson next showed a classroom 
experience in Egypt that used the desuggestopedia approach. In the classroom setting, 
the classroom was bright and colorful. Before the teacher got into the main topic of 
the class, she said confidently, “You won’t need to try to learn. It will just come 
naturally” (as cited in Larsen-Freeman and Anderson, 2011). The whole class divided 
into several sections and each section had different strategies to support learning. For 
example, “the teacher reads the dialogue with a musical accompaniment. She matches 
her voice to the rhythm and intonation of the music” (Larsen-Freeman and Anderson, 
2011). After reviewing the classroom experience, the author identified the principles 
of this classroom setting. In one of the principles, Larsen-Freeman and Anderson 
pointed out the relaxed classroom setting can help students overcome fear so they can 
learn more effectively and be “relaxed and confident”. The authors said that if 
studnets can relax, language “will just come naturally and easily” . 
In “The Effect of Desuggestopedia on the Writing Competence of the Second 
Semester Students with Different Temperament, of FKIP UNMAS DENPASAR” 
Oka Pramarta, Padmadewi, and Suarnajaya investigated how the desuggestopedia 
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approach can affect students’ writing competence and also pointed out what elements 
included in the desuggestopedia approach lead to positive learning result. The authors 
defined learning barriers students face in writing classes: arranging ideas logically, 
developing content correctly,and choosing a appropriately word. One of the 
challenges might be the “classroom’s atmosphere”. They pointed out that if the 
teacher does not take these learning barriers seriously, the problems might not change. 
But if teachers “provide adequate warming-up activity on the topic being discussed, 
building confidence, making the class atmosphere relax” so the students can easily 
find out their ideas. Next, the authors discussed the 7 concepts of the desuggestopedia 
approach, one of which is “successful classroom atmosphere”, which is a “nurturing, 
supportive atmosphere in which the student feels free to try out the new information, 
be inventive with it, make mistakes without being put down, and, in general, enjoy the 
learning experience”. In the end, the authors concluded one of way to overcome 
students’ language barriers in writing competence is having a relaxed classroom 
“vividly decorated and filled with cheerful atmosphere; this may let the students feel 
relaxed about learning and enjoy learning”. 
In “Anxiety in Foreign Language Classroom”, Jinyan Huang defined anxiety 
in the foreign language classroom. In Huang’s studies, she quoted Dewaele: “Foreign 
language anxiety is widely used to describe the feeling of tension and apprehension 
that is specifically associated with second language contexts, including speaking, 
listening, and learning” (as cited in Huang, 2012). Huang also pointed out fears and 
pressure “had negative impact on the learning of a foreign language classrooms for 
students’ uncomfortable experiences in foreign language classrooms” (2012).  Next, 
the author investigated one of the five hypotheses in Karshen’s second language 
acquisition theories. This hypothesis called Affective Filter Hypothesis suggested that  
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“a positive affective learning environment enhances language learning” (Huang, 
2012).  In other words, the teachers had to create a relaxed environment and ensured 
their classroom-learning atmosphere is “as stress free as possible” (Huang, 2012). 
Some of the second language acquisitions included the Comprehension Approach, the 
Natural Approach, the Community Language Learning, the Total Physical Response, 
and the Suggestopedia approach, which “all emphasize the importance of creating a 
low anxiety environment for students to learn a foreign language and believe that low 
anxiety environment can facilitate students’ learning of a foreign language in the 
classroom” (Huang, 2012). Finally, the author listed the ways teachers can reduce 
anxiety in the foreign language classroom. One of the solutions she notes is “to create 
a warm, easy-going atmosphere in the classroom so that students are relaxed and feel 
less anxious about learning the language ”.   
The last article, “Using Suggestopedia in ELT in Saudi Arabia: Implications 
for Pedagogy” by Mohamed A. Zaid, is a guide on how to use the suggestopedia 
Approach in designing English language curriculums (2014). The author Zaid pointed 
out that in 2011, Larsen and Anderson stated that a lot of teachers used the 
suggestopedia approach to “facilitate the learning process and help their students 
overcome a variety of potential psychological barriers that they might have before 
coming to a classroom and affect their studying negatively”(2014). According to the 
author, there are three principles “viewed as interconnected and interacted” based on 
the suggestopedia approach. One of the principles was: “The creation of a pleasant 
learning atmosphere can help students to lower their levels of tension, fear, anxiety 
and all other emotions that produce a negative attitude towards learning in most 
conventional language classrooms” (Zaid, 2014). In other words, when the learning 
atmosphere is enjoyable and calm, students are likely to feel relaxed, joyous, and 
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“open to receive learning signals strongly and permanently” (Zaid, 2014). Next, the 
author listed the benefits of the suggestopedia approach, and the author emphasized 
that this “procedures enable the use of mental reserves in organizing a coherent 
system whereby to induce language learning through suggestive reception of 
linguistic and communicative signals in a comfortable and easy-going environment” 
(Zaid, 2014). At the end, the author concluded this method can “lower or totally 
eradicate any emotions of tension, anxiety, fear, frustration, inhibition, boredom, amd 
other psychological factors they may affect language learning negatively” (Zaid, 
2014). 
Conclusion 
In this review of literature, two themes were listed and provided the evidence 
of the elemental connections in the design of this handbook.  
The review began with articles, studies, and books that showed the benefits of 
using authentic target language materials. The common idea about using authentic 
materials in all four studies is positively listed in the review. The first article showed 
that the experimental group, which used authentic materials in English classes, 
achieved higher performances than the control group. Ghanbari, Esmaili, and 
Shamsaddini (2015) concluded: “All the above mentioned studies and some other 
studies have confirmed the positive effects of authentic materials on vocabulary 
learning”. In “Content-based College ESL Instruction ” by Kasper, the author 
examined how the content-based approach applied effectively in the college 
classroom. Kasper stated, “CBI focuses on the use of language to convey thoughts 
and ideas, and it offers many meaningful contexts within which students can develop 
grammatical competence” (2000). Next, in “Bringing the Museum into the 
Classroom, and the Class into the Museum: An Approach for Content- Based 
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Instruction” (Sederberg, 2013), the author brought the museum pedagogy into the 
modern German history class and used authentic materials. In the end of the semester, 
the teacher can see the progress of the students’ learning performance and the students 
have also enjoyed the class. In the last article, “Content-Based Instruction in Foreign 
Language Education: Models and Methods” (Stryker and Leaver, 1997), the authors 
defined the content-based approach and pointed out some characteristics. The major 
characteristic is using authentic language and texts. “Learning activities focus on 
understanding and conveying meaningful messages and accomplishing realistic tasks 
using authentic language” (Stryker and Leaver, 1997). 
The review concluded with another articles, and books to explore the effects 
of relaxed classroom setting to break the barriers of learning. A book, “Techniques & 
Principles in Language Teaching”, clearly outlined the principles of the 
desuggestopedia approach and a relaxed classroom setting. The authors provided an 
example of classroom in Egypt, which applied the desuggestopedia approach, and 
stated the classroom setting was bright and colorful, and the atmosphere was relaxing 
(Larsen-Freeman and Anderson, 2011). Another article, “The Effect of 
Desuggestopedia on the Writing Competence of the Second Semester Students with 
Different Temperament, of FKIP UNMAS DENPASAR”, observed how the 
desuggestopedia approach could affect students learning and found out the way to 
overcome learning barriers is having a relaxed classroom setting (Oka Pramarta and 
Padmadewi and Suarnajaya, 2013). Next, in a book “Anxiety in Foreign Language 
Classroom”, Jinyan Huang defined and proved the evidence of “ the anxiety in 
language acquisition theories and teaching methods and approaches” (2012). Then 
Huang outlined the solution for how to reduce anxiety in foreign language classroom 
and one of the solutions is “the teachers should provide meaningful content that is 
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parallel to students’ particular disciplines” (Huang, 2012). In the last article of the 
review, “Using Suggestopedia in ELT in Saudi Arabia Implications for Pedagogy”, 
the author claimed that this article is a guide “as to how to gear English language 
curriculums to be based on the pedagogical principles of Suggestopedia” (Zaid, 
2014). Then the author defined advantages of the suggestopedia approach, and said 
having a “pleasant  learning atmosphere can help students to lower their levels of 
tension, fear, anxiety and all other emotions” (Zaid, 2014). 
In conclusion, the idea of designing this field project has been outlined in 
different stages: First, the author reviewed and used the San Francisco Unified School 
District polices, application forms, rules, and school culture to integrate the content. 
Second, the author use authentic materials to help immigrant families connect to the 
real world. Third, this field project focused on the children’s education, and the 
content that can stimulate immigrant parents’ learning motivations. Fourth, by 
creating relaxed setting, the immigrant parents can learn the language without 
pressure and learn effectively.  
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CHAPTER III 
THE PROJECT AND ITS DEVELOPMENT 
 
 
Description of the Project 
 
This field project consists of four chapters for immigrant families as a guide. 
This handbook ensures immigrant families to have a resource to communicate with 
their teachers, who cannot speak their language.  
Chapter One: “Welcome to the school.” In this chapter, the author provided 
some SFUSD school’s forms to the parents. She included the introduction, keywords, 
and forms which display and demonstrating how to fill out the applications.    
Chapter Two: “What are the rules?” In this chapter, the author reviewed and 
used SFUSD policies to present some general ideas about the school rules, grading 
systems, and attendance policy.  
Chapter Three: “How is my child doing in the class?” In this chapter, the 
author provided some tips for parents to prepare before having a parent-teacher 
conference. Also, the author guided the parents regarding what they can do during and 
after conferences.  
Chapter Four: “Can I participate?” In this chapter, the author listed some 
possible activities in the school and informed how parents can participate in those 
events.  
 
Development of the project 
 The inspirations of making this field project came from the author’s 
experience and the demands she observed in the school community. She has worked 
in an After School Program in Chinatown YMCA after she moved to San Francisco in 
2014. There is a transitional school that she worked with, and it is specifically 
designed for immigrant children to attend in the first year when they immigrate to San 
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Francisco. At that period, she also had a chance to interact with immigrants’ families, 
and she noticed that there are some communication issues between immigrants’ 
families and teachers. The communication gap between families and teachers 
prevented families from helping their children with both academic and daily life issue. 
Therefore, the author was inspired to design a handbook for immigrant families so 
that they can use it as a reference to gain more insight into American public school 
systems and be able to communicate with teachers who cannot speak their language.  
The project 
(Please see subsequent pages for the contents of the project.) 
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Dear readers: 
 
 
This handbook is designed for high beginning/intermediate 
English proficiency level immigrant families. This handbook can help 
the immigrant families to apply to public schools, report health 
conditions, and teacher-parent conferences. 
 
Hope you enjoy reading this book. 
 
 
 
Best, 
Han Hsiu, Yeh 
Author  
Words 
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Chapter one  
Welcome to the school! 
  
27 
 
 
When you need to apply for jobs, credit 
cards, memberships, insurances and so on. 
Filling out a form is the first step. For 
instance, how to enroll your child into the 
school probably is the general question to 
ask for all the parents, not only the immigrant 
parents. Also, different school district and 
different schools have different ways for 
parents to apply to school. In this chapter, the 
author is going to focus on San Francisco 
Unified School District' s forms to give the 
reader some examples and demonstrate how 
to write the forms correctly.    
  
28 
Before you start… 
Filling out an application form can be frustrated. Therefore, 
having a relaxed environment and being well prepared for 
your needs can help you feel less pressured. Here are some 
tips for you before you start to fill out the application forms.  
•  Stay in a bright room to read the 
form clearly.   
•  Prepare serval pens to avoid 
running out of the ink. 
•  Put on your reading glasses if 
you need to. 
•  Give yourself plenty of time to 
fill the applications. Do not rush.  
•  Drinking some water during 
break can clear your mind. 
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Enrollment Form 
 
  
30 
 Enrollment Application  
This image below is SFUSD application form for enroll children to public schools. Retrieved 
from: http://www.sfusd.edu 
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Key Words 
 
Words Definition Example 
Address 
 
The name of the place where you live. 123 Post Street. San 
Francisco, CA 94123 
Application 
 
A formal request for permission to do 
or have something. 
Please fill out this application 
before apply school 
Apply 
 
To make an official request for a job or 
a place in a college or for permission 
to do or have something. 
Bill is applying to join the fire 
service. 
Date of Birth 
  
The year, month, and day a person was 
born.  
1989/01/01 
Ethnic 
 
Relating to a group of people who 
have the same culture and traditions. 
Asian 
First Name  
 
The name that comes before your 
family name. 
Wendy (First name), Yeh 
Gender 
 
The fact of being either male or 
female; sex. 
Men/Woman; Male/Female 
Guardian 
 
Someone who is legally responsible 
for another person. 
Parents are a child’s 
guardians. 
Home Language 
 
Someone’s native language. I born in Taiwan, my home 
language is Mandarin.  
Identification  
 
Something that proves who you are, 
especially the document with your 
name and a photograph.  
Can you show me your 
identification to prove you 
are over 21? 
Last Name 
 
The name that you share with the other 
members of your family. Family name. 
Wendy, Yeh (Last name) 
Middle Name 
 
A second name that some people have 
between first name and last name.  
Wendy, Amber (middle 
name), Yeh 
Print name 
 
A printed name is simply the name 
written out so that people can read it. 
Wendy, Yeh 
Racial 
 
A word relating to the social construct 
of race. 
Asian 
Signature 
 
A person's name, or a mark 
representing it, as signed personally 
or by deputy, as in subscribing a letter 
or other document. 
Wendy Yeh  
Suffix 
 
A word follows a person's full name 
and provides additional information 
about the person. 
 Jr. Sr. PhD 
 
 
 
 
 
 
 
The definition is retrieved from LONGMAN Dictionary of American English  
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 Enrollment Application (Example)  
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Transportation Form 
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 Transportation Application  
This image below is SFUSD application form for apply school bus. Retrieved from: 
http://www.sfusd.edu 
 
 
Request for General Education 
                         Transportation Services 
 
To complete this form you need the bus schedule for your child’s school. You can get this by: (a) printing it from the web at 
http://www.sfusd.edu/en/transportation/school-bus-schedules.html; or (b) picking up a copy at the Transportation Department at 1000 
Selby Street or at the Educational Placement Center at 555 Franklin Street (Room 100); or (c) by contacting the Transportation 
Department at 695-5505 and asking them to mail you a copy of the bus schedule. 
 
Student Information 
Student’s 
Name: 
Last First Middle 
Student’s 
School: 
 
 
Student’s 
HO #: 
 
Student’s 
Grade: 
 
Student’s 
Birthdate: Parent/Guardian’s E-mail: 
 
Bus Information 
 
 M O RNING B US  S ERV IC E RE QUE ST ( f ill  in Ro ute  a nd  Sto p  f ro m y o ur  scho o l’ s  bus  schedule,  e. g .  
ALM 1 A,  7 57 1)  
 
Route: Stop: 
 
 AF TER  SCH O O L B US  S E RVIC E RE QU ES T ( f ill  in R o ute  a nd Sto p  f ro m y o ur  sch o o l’ s  bus sche dule,  
e. g .  ALM 1 P ,  4 13 )  
Purpose of after school bus service request: From school to (check one of the following): 
☐home  ☐ after school program  ☐ other  ☐ N/A (Check “N/A” if you are not requesting an after school bus service) 
 
(If 2nd  box checked)  Name of after school program: 
 
(If 2nd  box checked)  Address of after school program: 
 
Route: Stop: 
sclaimer 
By submitting this Request for General Education Transportation Services, I affirm the above student is enrolled in the SFUSD school I 
selected. I acknowledge and agree that submission of this request does not entitle my student to transportation services and/ or designated 
transportation routes. 
 
I understand that, in the event I receive transportation services, it is my responsibility to ensure that my student arrives to the designated 
bus stop on time for morning pick-up and that I make arrangements for my student's care and supervision following afternoon drop-off. I 
understand that SFUSD is not responsible for, and will not provide, supervision of my child at the designated bus stop(s), no r will SFUSD 
monitor individual student use of the bus stop(s) designated in this Request.  I will review with my student the procedures for boarding 
and exiting from the bus, as well as rules for student conduct while riding the bus. I understand that SFUSD transportation p rivileges may 
be revoked in accordance with the SFUSD transportation student conduct policy. 
 
I swear under penalty of perjury that the information I have provided in this request is true. Requests which are found to have a fraudulent 
address or other false information will be immediately cancelled and any resulting offer of transportation services retracted. A notation of 
any falsified information may be included in the student's permanent record file. Keep in mind that if the District must hire an investigator 
or expend other resources in order to scrutinize your transportation request further, the District will charge you for these expenses if it 
ultimately determines the information you provided is invalid. The District also reserves the right to seek additional civil and/or criminal 
legal remedies against families that submit fraudulent information. 
 
I waive any and all rights and claims, except those arising from an intentional wrong, gross negligence, or violation of law, against 
SFUSD, its officers, agents, employees, and volunteers, for any injury or loss that may occur as a result of my child's participation in 
SFUSD Transportation services. 
 
I, the parent guardian of the above student, have carefully reviewed, understand, and accept the provisions set forth in this Request for 
SFUSD Transportation Services form. 
 
Signature: Date: 
 
 04202015_request_form_EN.docx - 4/20/2015 Page 2 
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Additional Information   
 
To complete the transportation 
form you need the bus schedule 
for your child’s school. This is the 
sample from SFUSD website.  
Retrieved from 
http://www.sfysd.edu/en/transp
ortation/school-bus-
schedules.htmi 
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Key Words 
 
Words Definition Example 
Effective Producting the desired 
result. 
This bus route’s 
effective date is from 
4/30/2016-8/15/2016. 
N/A 
 
The word means it is not 
applicable or not available. 
Check “N/A” if you 
are not requesting an 
after school bus 
service. 
Request 
 
The act of asking for 
something to be given. 
Check “N/A” if you 
are not requesting an 
after school bus 
service. 
Route 
 
A course, way, or road for 
passage or travel. 
What's the shortest 
route to Boston? 
Schedule A temporally organized plan for 
matters to be attended to. 
This is the school 
bus’s schedule for this 
semester. 
Services 
 
The supplying or a supplier 
of public communication and 
transportation. 
Telephone service; 
bus service. 
Stop 
 
A place where trains or 
other vehicles halt to take on 
and discharge passengers. 
Is this a bus stop? 
Transportation 
 
The act of transporting 
something from one location 
to another. 
San Francisco’s 
transportation system 
is very convenient. 
 
 
 
 
 
 
 
 
 
 
The definition is retrieved from LONGMAN Dictionary of American English  
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 Transportation Application (Example) 
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Medical Form 
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 Medical Information   
This image below is SFUSD medical form for report children’s medical conditions. Retrieved 
from: http://www.sfusd.edu 
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Key Words 
 
Words Definition Example 
Authority 
 
The power to commend. We have the authority to 
send your child to the 
nearest hospital.  
Allergy 
  
The condition of being made ill 
by a particular food, drug, etc. 
He has an allergy for 
pollen. 
Asthma 
 
A disease that causes difficulty in 
breathing. 
She was barely 40-years-
old when her asthma 
caused her to turn blue 
and stop breathing. 
Coverage 
 
Time and space to given to 
reporting an event.  
Does the coverage 
include flood damage? 
Diabetes 
 
A disease in which there is too 
much sugar in the blood. 
My dad has diabetes 
since he turned 50-years-
old. 
Diagnosed 
 
Discover the nature of a disease. The doctor diagnosed the 
illness as influenza. 
Emergency 
 
Dangerous happening, which 
must be dealt with at once. 
An emergency number is 
911. 
Epinephrine 
 
One type of medication to makes 
muscle relaxant in asthma. 
When you use 
epinephrine, makes sure 
you use in the correct 
directions. 
Insulin 
 
Substance produced by the body 
to allow sugar to be used for 
energy. 
Insulin is used 
medicinally in some 
forms of diabetes. 
Insurance 
 
Agreement to pay money in case 
of misfortune. 
What is your insurance 
plan? 
Meditation  
 
The medicine. What kinds of meditation 
do you use? 
Seizures 
 
A sudden attack, as of epilepsy 
or some other disease. 
He has seizure last night.  
Welfare The good fortune, health, 
happiness, prosperity, etc., of a 
person, group, or organization; 
well-being. 
To look after a child's 
welfare; the physical or 
moral welfare of society. 
 
 The definition is retrieved from LONGMAN Dictionary of American English  
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 Medical Information (Example)  
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Transcripts Form 
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 Transcripts Application Forms 
This image below is SFUSD transcript application form for getting student record. Retrieved 
from: http://www.sfusd.edu 
 
                              
SFUSD 
SAN FRANCISCO UNIFIED SCHOOL DISTRICT 
TRANSCRIPT OFFICE 
727 Golden Gate Avenue, Bungalow 1 
San Francisco, CA 94102   
(415) 241-3030 
 
 R E Q U E S T  F O R  S T U D E N T  T R A N S C R I P T S  
 
All information must be provided 
 
I hereby authorize release of my scholastic record: 
 
 
1.    Date:_______________ 
2.    Name: _______________________________________________________   3. Male         Female  
                     Last                                                              First                                                    Middle 
4.    Name as Enrolled: __________________________________________________________________ 
                                                   Last                                                              First                                                    Middle 
5.    Last SFUSD School Attended ________________________________________  Last Year Attended  _______ 
 
6.    Current Address:        7. Date of Birth ___________ 
 
_______________________________________________                               Phone _______________ 
street 
_______________________________________________ 
city                                                                                       state      zip 
 
Number of copies required _____      $5.00 for each copy 
 
 I wish to take my records with me.  
 I will pick them up on __________________ 
 
 Please mail to: 
   
________________________________________
Name/ Place 
 
________________________________________
Address 
 
________________________________________
City                                                                 State       Zip 
_______________________________________
Name/ Place 
 
_______________________________________
Address 
 
_______________________________________
City                                                                 State       Zip 
 
 
 
8 
  
AUTHORIZED SIGNATURE 
Identification 
 
 
 
 
 
 
 
 
 
 
 
OFFICE USE ONLY 
 
No. copies made                                 Date                                   Clerk                                                                                                Charges:  $    
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Key Words 
 
Words Definition Example 
Attend 
 
To be present. Are you going to 
attend my graduation 
ceremony? 
Copy 
 
An imitation, reproduction, 
or transcript of an original. 
A copy of your photo 
ID. 
Identification 
 
Something that identifies a 
person, animal, or thing. 
He carries 
identification with him 
at all times. 
 
Record 
  
To set down in writing or the 
like, as for the purpose of 
preserving evidence. 
Can I get my record? 
Release 
 
To allow to be known, 
issued, done, or exhibited. 
To release an article 
for publication. 
Scholastic 
 
Of or relating to schools, 
scholars, or education. 
The scholastic 
attainments. 
Transcript An official report supplied 
by a school on the record of 
an individual student, listing 
subjects studied, grades 
received, etc. 
This is a transcript 
application forms. 
 
 
  
 
 
 
The definition is retrieved from LONGMAN Dictionary of American English  
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 Transcripts Application form (Example) 
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Notes 
   
What did you learn? 
What is your reflection? 
Take a note! 
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Chapter two  
What are the rules? 
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Congratulation! You passed the first step 
of how to apply for schools and learn how to 
fill out forms. Now, let’s move on to the 
second step, understanding the school 
general information and policies. Again, the 
author will focus on San Francisco Unified 
School District' s system and policies to give 
the reader some general ideas. All the 
information is retrieved from: 2015-2016 Parent 
and Student handbook. http://www.sfusd.edu    
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Guiding Principles 
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Key Words 
 
Words Definition Example 
Appreciate 
 
Be thankful for. They showed their 
appreciation by giving him a 
gold watch. 
Assault 
 
A sudden, violent attack The commander decided to 
assault the enemy in the 
darkness. 
Bully 
 
A person who hurts weaker people. Hopefully there is no bully in 
my child’s school.  
Engage Arrange to employ He engaged her in 
conversation. 
Graffiti 
 
Drawing or writing on the wall. These graffiti are evidence of 
the neighborhood's decline. 
Guide 
 
Person who shows the way He guided us through the 
forest. 
Harassment Worry repeatedly She sued her boss for sexual 
harassment. 
Honesty  The quality of being honest Honesty means you don’t say 
things about people that 
aren’t true. 
Intimidation Frighten by threats. The intimidation, a legal fees 
fundraiser for Weberman, 
and the trial itself made 
national headlines. 
Plagiarism Take words, ideas, etc. from someone 
else’s work and use them in one’s own 
writings without admitting that one has 
done so.  
It is said that he plagiarized 
Thoreau's plagiarism of a line 
written by Montaigne. 
Prejudice Unfair feeling against something. This kind of prejudice harms 
innocent people, whether 
Muslim or mistakenly thought 
to be Muslim. 
 
 
 
 
 
 
 
 
 
  
 
The definition is retrieved from LONGMAN Dictionary of American English  
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Key Words 
 
Words Definition Example 
Principle General truth or belief.  to adhere to one's 
principles; a 
kindergarten run on 
modern principles. 
Respect Great admiration and honor. I have great respect for 
her judgment. 
Responsibility A person or thing for which one 
is responsible  
A child is a responsibility 
to its parents. 
Robbery Condition or quality  There was a robbery in 
this town two days ago.  
Safety Condition of being safe The safety of the students 
is very important.  
Vandalism Person who destroys beautiful or 
useful things. 
vandalism of public 
buildings. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
The definition is retrieved from LONGMAN Dictionary of American English  
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Guiding 
Principles 
Respect 
Responsibilit
y 
Appreciation 
of Difference 
Honesty 
Safety 
Life-Long 
Learning  
School guiding 
principles means the 
school committed to 
creating safe and 
caring school 
communities where all 
students and families 
feel welcomed, valued 
and respected. They 
strive to provide all 
students with fair and 
clear academic and 
behavioral 
expectations as well 
as the supports 
needed to achieve 
success. 
 
 School Guiding Principles  
Retrieved from: http://www.sfusd.edu 
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School Calendar 
  
54 
Usually schools will provide a school 
year calendar to for parents. To 
remind parents when is the school 
start, holidays, midterm week, final 
week, and the last day of the school.  
Red means 
holidays  
Dark pink means 
long break 
Yellow means school 
start/last day. 
 School Calendar (Example)  
Retrieved from: http://www.sfusd.edu 
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Students’ Grades 
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Key Words 
 
Words Definition Example 
Attempted 
 
To make an effort at; try; undertake; 
seek: 
 
to attempt an impossible task; 
to attempt to walk six miles. 
Credit 
 
Quality of being likely to repay debts. Give credit where it is due. 
Equivalent 
 
Equal in value, measure, force, effect, 
significance, etc.: 
 
His silence is equivalent to an 
admission of guilt. 
Multiply To make many or manifold; increase 
the number, quantity, etc., of. 
5 multiply by 2 equal 10 
Percentage 
 
A rate or proportion per hundred. 25% 
Period 
 
Stretch of time. 
 
a period of illness; a period of 
great profitability for a 
company; a period of social 
unrest in Germany. 
Performance Action or manner of performing   a machine's performance 
Semester Either of the 2 teaching periods in the 
year in some schools. 
This semester has a lot of 
holidays. 
System A group of related parts which worl 
together forming a whole. 
 
a mountain system; a railroad 
system. 
 
 
 
The definition is retrieved from LONGMAN Dictionary of American English  
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18 weeks (One Semester) 
6 weeks 
report 
6 weeks 12 weeks 18 weeks (Final) 
9 weeks 
report 
9 weeks 18 weeks (Final ) 
 
In the SFUSD public schools’ system, there 
are 18 weeks in a semester. Some schools 
report students’ classroom performance in 
every 6 weeks and another schools report in 
every 9 weeks. The last report will include 
the whole semester final score. 
 Grading Period  
Retrieved from: http://www.sfusd.edu 
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Letter Grade Percentage Grade Point 
Equivalent 
A 90-100% 4.00 
B 80-<90% 3.00 
C 70-<80% 2.00 
D 60-<70% 1.00 
F 0-<60% 0.00 
 
 Letter 
Grade 
Grade 
Point 
Equivalent 
Multiply 
by 
Credits 
Attemptend 
= Grade 
Points 
Social 
Science 
1 
B 3.0 X 5.0 = 15.0 
Math 
101 
A 4.0 X 5.0 = 20.0 
Art 1 C 2.0 X 5.0 = 10.0 
PE 1 A 4.0 X 5.0 = 20.0 
TOTAL    20.0  65.0 
 
 Grading system  
Retrieved from: http://www.sfusd.edu 
 
The letter grade for each 
class has the grade point 
equivalent assigned as 
per the above chart.  
 
65(TOTAL GRADE POINTS)÷20(Total credits attempted)=3.25 (GPA) 
At end of the semester, a Grade Point 
Average (GPA) is automatically 
calculated for each student by 
multiplying the grade points by the 
number of credits attempted for the 
course, totaling the grade points, and 
dividing by the total number of credits 
attempted. 
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Students’ Attendance 
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 Attendance Guidelines  
Retrieved from: http://www.sfusd.edu 
 
California law requires that children 
between the ages of 6 and 18 attend 
school every day. While the law does 
not currently apply to children below 
the age of six, research shows that 
early education (pre-school and 
kindergarten) are essential for future 
academic success. It is the 
parent/caregiver’s responsibility to 
ensure that his/her child gets to 
school every day.  
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•  Make sure your child goes 
to bed early and gets a 
good night's sleep. 
•  Develop a morning routine 
and stick with it. (get 
dressed, eat breakfast, 
brush teeth) 
•  Talk to your child about 
the importantance of 
attending school everyday 
for academic success. 
 Tips for Parents: Getting to school on Time   
Retrieved from: http://www.sfusd.edu 
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What 
Parents 
should do 
when a 
student will 
be absent? 
Call the attendance 
clerk at the school on 
the day of the 
absence. 
•  Give the reason for the 
absence and the 
anticipated dates of 
absences. 
•  Identify yourself as the 
parent/guardian/caregiver 
of your student. 
Write a note to the principal 
and send it with the student 
when he/she returns to 
school. 
•  The note should include the student’s 
name, the date of the absences, the 
reason for the absence, the signature of 
a parent/caregiver, and the date. 
•  Notes seeking to have an absence 
excused should be submitted to the 
school within 72 hours (3 days) of the 
absence. 
If the parent/caregiver does 
not do one of the above, the 
student will receive an 
Unexcused Absence. 
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Notes 
   
What did you learn? 
What is your reflection? 
Take a note! 
  
64 
 
Chapter three  
How is my child doing in the class? 
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After knowing some basic ideas about 
school’s policies and grading system, are 
you looking forward to seeing how is your 
child doing in the classroom? During the 
school year, school will hold a parent-teacher 
conference to let the parents can 
communicate with the teacher. This chapter, 
the author will introduce the concept of the 
parent-teacher conference and give the 
parent some tips to participate the 
conference.  
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Getting start 
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 Three questions before go to a conference 
Retrieved from: http://www.colorincolorado.org/article/tips-parents-parent-teacher-
conferences 
  
•  The conference is a 
meeting between you 
and your child's teacher. 
What 
•  Your child's teacher will 
contact you to set up a 
meeting time. 
When 
•  The conference gives 
you a chance to talk with 
your child's teacher. 
Why 
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Parent-Teacher 
Conference Checklists 
  
69 
 Before the conference 
Retrieved from: http://www.colorincolorado.org/article/tips-parents-parent-teacher-
conferences 
  
•  Ask your child how she feels about school. 
•  Ask your child if there is anything that he/
she wants you to talk about with his teacher. 
•  Tell your child that you and the teacher are 
meeting to help her. 
•  Make a list of topics that you want to talk 
about with the teacher. 
•  Prepare a list of questions such as: What are 
my child's strongest and weakest subjects? 
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 During the conference 
Retrieved from: http://www.colorincolorado.org/article/tips-parents-parent-teacher-
conferences 
  
•  Be on time 
•  End the meeting on time. Other parents will 
probably have a conference after yours. 
•  Relax and be yourself. 
•  Stay calm during the conference 
•  Ask the most important questions first 
•  If your child receives special services such as 
English classes, ask about your child's progress. 
•  Ask for explanations of anything you don't 
understand. 
•  Ask your child's teacher for ways that you can help 
your child at hime. 
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 After the conference 
Retrieved from: http://www.colorincolorado.org/article/tips-parents-parent-teacher-
conferences 
  
•  Talk about the conference with 
your child. 
•  Talk about the positive points, 
and ne direct about problems 
•  Tell your child about any plans 
you and the teacher created. 
•  Keep in toch with the teacher 
during the school year. 
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Name: ____________________________________ 
School: _____________________ Year: _________ 
Teacher: __________________________________ 
 
SAN FRANCISCO UNIFIED SCHOOL DISTRICT 
Third Grade Report Card 
California State Standards and Social Development Performance
California English Language Development Test Scores 
Test Date Listening Speaking Reading Writing Over All 
      
1st Conference ________________________  _________ 
 Parent/Guardian signature Date 
 
 
2nd Conference ________________________  _________ 
 Parent/Guardian signature Date 
Reporting Periods:   Q1 = 1st Quarter       Q2 = 2nd Quarter       Q3 = 3rd Quarter      Q4 = 4th Quarter 
SAN FRANCISCO UNIFIED SCHOOL DISTRICT 
Performance Levels Key 
Content Standards 
4 .... Exceeds the standard 
3 .... Meets the standard 
2 .... Approaching the standard 
1 .... Needs more time/practice to develop 
/ ..... Not assessed this quarter 
Fine Arts, Social Development and 
Work Habits 
O.... Outstanding 
S .... Satisfactory 
U .... Unsatisfactory 
/ ..... Not assessed this quarter 
LANGUAGE ARTS Q1 Q2 Q3 Q4 
Reading: Decoding 
1.2 Decodes multisyllabic words     
Reading: Fluency 
1.3 Reads narrative and expository text aloud with fluency, accuracy and expression 
    
Reading: Vocabulary 
1.4 Understands antonyms, synonyms, homophones, and homographs 
    
1.6 Uses context to find meaning  of unfamiliar words 
    
1.7 Knows how to use a dictionary     
Reading: Comprehension 
2.1 - 
2.7 Reads and understands grade-level text 
    
2.1 - 
2.6 
Identifies and utilizes a variety of 
comprehension strategies 
    
Reading: Analysis 
3.1 Recognizes common forms of literature      
3.2 - 
3.6 
Analyzes literary elements of common forms 
of literature 
    
Writing: Strategies 
1.1 Writes a single paragraph with topic sentence and supporting details 
    
1.2 Writes legibly using cursive     
 1.4 Uses the writing process to improve the quality of writing 
    
Writing: Applications 
2.1 Writes narratives     
2.2 Writes descriptions     
2.3 Writes letters and notes     
Writing: Conventions 
1.1 Demonstrates knowledge and use of grade level sentence structure 
    
1.2 – 
1.4 
Demonstrates knowledge and use of grade 
level grammar 
    
1.5 – 
1.7 
Demonstrates a command of grade level 
punctuation and capitalization 
    
1.8 – 
1.9 
Demonstrates a command of grade level 
spelling 
    
Listening and Speaking: Strategies 
1.1 - 
1.3 
Listens critically and responds appropriately 
to oral communication 
    
Listening and Speaking: Applications 
1.5 - 
1.9 
Delivers brief presentations about familiar 
experiences and interests 
    
      
      
MATHEMATICS Q1 Q2 Q3 Q4 
Number Sense: Place Value 
1.1 - 
1.5 
Students understand the place value of 
whole numbers  
    
Number Sense: Computation 
2.1 Adds and subtracts whole numbers  up to 10,000 with regrouping 
    
2.2 Knows multiplication facts 1-10 by memory     
2.4 Multiplies multi-digit numbers by one digit     
2.5 Divides multi-digit numbers by one digit     
Number Sense: Fractions and Decimals 
3.2 Adds and subtracts simple fractions     
3.4 Understands the relationship between fractions and decimals 
    
Algebra and Functions  
1.1 Represents relationships of quantities in expressions or equations 
    
1.2 Solves problems involving an unknown     
2.1 Solves simple problems involving a relationship between two quantities 
    
Measurement and Geometry 
1.2 Finds the area and volume of solid figures      
1.3 Finds the perimeter of a polygon     
2.1-
2.3, 
2.5 
Describes and classifies plane and solid 
geometric figures 
    
Statistics, Data Analysis & Probability 
1.2 - 
1.3 
Records outcomes, summarizes data and 
displays results on charts and graphs 
    
Mathematical Reasoning 
1.0 Analyzes problems and uses a variety of methods to explain reasoning 
    
HISTORY/SOCIAL SCIENCE Q1 Q2 Q3 Q4 
3.1 
Describes geographical features and 
organizes information about people, places, 
and environments 
    
3.2 Describes the local American Indian nations     
3.3 Knows about major historical events in local history 
    
3.4 Understands the role of rules and laws and the basic structure of the U.S. Government 
    
3.5 
Demonstrates basic economic reasoning 
and understands the economy of the local 
region 
    
SCIENCE Q1 Q2 Q3 Q4 
Physical Science 
1.0 Understands principles of energy and matter in multiple forms 
    
Life Science 
3.0 Understands adaptations in physical structures and behaviors for survival 
    
SCIENCE (continued) Q1 Q2 Q3 Q4 
Earth Science 
4.0 Understands patterns in space     
Investigation and Experimentation 
5.0
Uses the scientific method to predict 
outcomes and develop logical conclusions  
of simple investigations 
    
PHYSICAL EDUCATION Q1 Q2 Q3 Q4 
Demonstrates gross motor and movement  
skills 
    
Demonstrates fine motor and manipulative 
skills   
    
Demonstrates balance and coordination     
FINE ARTS Q1 Q2 Q3 Q4 
Visual Arts 
 Effort and participation     
Performing Arts 
 Effort and participation     
Social Development and Work Habits Q1 Q2 Q3 Q4 
Consistently shows effort     
Respects self and others     
Listens attentively      
Meaningfully participates in classroom 
activities and discussions 
    
Follows directions     
Completes tasks and assignments     
Completes and returns homework     
Demonstrates organizational skills     
Works independently     
Programs in which the student is participating: 
English Language Development (ELD)     
Bilingual     
Student Support Team (SST)     
Speech     
Special Education     
Resource Specialist (RSP)     
Other_______________________     
     
     
     
ATTENDANCE Q1 Q2 Q3 Q4
Days Tardy     
Days Absent (including excused)     
TEACHER’S COMMENTS:     
1st Quarter     
 
 
 
 
 
 
 
 
 
 
 
2nd Quarter     
 
 
 
 
 
 
 
 
 
 
3rd Quarter     
 
 
 
 
 
 
 
 
 
 
4th Quarter     
 
 
 
 
 
 
 
 
 
 
 Student Report cards   
Retrieved from: http://www.colorincolorado.org/article/tips-parents-parent-teacher-
conferences 
  
In SFUSD, teacher sends report cards home 
to families of all students in grades TK-5 
after the end of each trimester.  
SFUSD teachers use Standards-Based 
Report Cards to ensure that all students’ 
progress is measured toward the same 
standard goals.  
After meeting with 
the teacher at the 
parent –teacher 
conference, parents 
will get one of the 
student report cards. 
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 Student Report cards proficiency levels   
Retrieved from: http://www.colorincolorado.org/article/tips-parents-parent-teacher-
conferences 
  
•  Exceeds the Standard 4 
•  Meets the Standard 3 
•  Approaching the 
Standard 2 
•  Needs more 
time practice to 
develope 1 
On the report card, the students 
will get the 1-4 as the proficiency 
level. The pyramid above shows 
the descriptions of each number 
present. 
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 Additional Guidelines for Student Report cards  
Retrieved from: http://www.colorincolorado.org/article/tips-parents-parent-teacher-
conferences 
  
•  Means if the standards that have not 
yet been "taught" and "assessed" . 
Mark "/" 
•  For any student at a proficirncy level 
"1", include in the comments section 
what you are doing to support 
progress in that standard. 
Level "1" 
•  If the studetns proficiency get "1" or 
"2" in Language Arts or Math skills, 
should be "re-taught" and "re-
assessed" each trimester. 
In the 2nd & 3rd trimester 
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Notes 
   
What did you learn? 
What is your reflection? 
Take a note! 
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Chapter  four 
Can I participate? 
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“How can I participate into my children 
school?” can be a comment questions for all 
the parents. They want to join their children’s 
school and be part of it. In this chapter, we 
will explore the parent organization and what 
kind of school events can possibility hold in 
the SFUSD system.  
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Parent Organizations  
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 Overview of the Parent Organizations  
Retrieved from: http://www.sfusd.edu/en/family-and-community-support/parent-
organizations.html  
 
•  A network of parents 
working together to 
build quality schools 
for all San Francisco 
children by 
providing parents 
with information, 
news, and parent-to-
parent networking 
and by developing 
parent leaders at the 
school and district 
level. 
•  A local community 
organization that 
works to transform 
San Francisco's 
services and 
policies for 
children, youth, 
and their families 
in order to create a 
more family-
friendly 
community. 
•  Works to 
positively impact 
the lives of all 
children and 
families by 
representing its 
members and 
empowering and 
supporting them 
with skills in 
advocacy, 
leadership, and 
communication. 
•  A formal way to 
include parent 
perspectives in the 
district’s decision-
making process.   
•  To engage families 
in district policy 
discussions and to 
represent parent 
concerns to district 
leaders.  
•  Supports parents to 
participate in school 
site and district-level 
governance.  
Parent 
Advisory 
Council (PAC) 
Parent 
Teacher 
Association 
(PTA) 
Parents for 
Public Schools 
of San 
Francisco 
(PPS-SF) 
Coleman 
Advocates for 
Children and 
Youth 
  
80 
 Office of Family Voice (online source) 
Retrieved from: http://www.sfusd.edu/en/family-and-community-support/parent-
organizations.html  
 
If you have concerns about your 
children's education in the schools, 
fill out this online form and the office 
of family voice will help you resolve 
conflicts with schools, as well as 
follow up with you to determine how 
effective the school were and how 
your goals were met. 
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 Student, Family & Community Support Department (SFCSD) 
Retrieved from: http://www.sfusd.edu/en/family-and-community-support/parent-
organizations.html  
 
Increase pro-
social 
student 
behaviors 
Increase 
student 
achievement 
Increase 
student 
attendance 
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 Field Trips   
  
83 
 Field Trips  
Retrieved from: http://www.informalscience.org/knowledge-base/field-trips-are-
valuable-learning-experiences 
Field trips are recognized as important 
moments in learning; a shared social 
experience that provides the opportunity 
for students to encounter and explore 
novel things in an authentic setting. 
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 Field Trips Permit Forms  (Example)  
Retrieved from: http://www.informalscience.org/knowledge-base/field-trips-are-
valuable-learning-experiences 
SAN FRANCISCO UNIFIED SCHOOL DISTRICT 
FIELD TRIP PERMISSION FORM AND WAIVER 
(Use this form for standard day trips only)  
 (Overnight, Out of State or Experiential Field Trips must use Overnight/Experiential Field Trip Form) 
 
Under the California Education Code and Board Policy, students may engage in field trips to enrich and 
complement their educational experience.  With your 
consent, your child is participating in the 
Student Mentor Program.  As part of this 
program, mentors may take mentees on field 
trips, which can include both group and one-
on-one trips, as indicated below.  Please 
review the list of proposed trips below and 
initial every trip that you will authorize.  
Please read this entire form and sign and date at 
the end if you agree to all terms.  Thank you. 
 
Student Name: 
__________________________________________________________________ 
 
Mentor Name: __________________________________________________________________ 
 
The trip will depart from and return to: (school name) __Galileo Academy of Science & Technology 
 
Field Trip Location 
and Address  
Field 
Trip 
Date 
Departur
e and 
Return 
Time 
Adult 
Supervisor(s) of 
Trip and Titles of 
Supervisors 
Number 
of 
Students 
Attending 
Trip  
Parent 
Initial 
Fort Miley Adventure 
Challenge Course, 
48th Ave. and Geary 
 
5/14/1
2 
8 a.m.-
4:30 p.m. 
Vanessa Marerro, 
SFUSD 
Community 
Schools 
Coordinator 
____  
 
Trip Description.  The field trip(s) will involve the following activities: (Teacher: describe trip and 
activities in detail): ___Team building physical ropes course, field-trip for Mentoring Program.___  
 
Items Student Should Bring (if any):  Water and warm clothes     
In the field trip permit 
forms the school will 
provide the details of the 
field trip locations and 
what items the student 
needs to bring. 
  
85 Items Student Should Bring (if any):  Water and warm clothes     
 
Transportation. (Describe transportation for each trip (ie)  walking, MUNI, BART, Caltrain, schoolbus, 
charter bus, private automobiles)  
      MUNI    
If traveling by automobile, name(s) of approved driver(s): NA     
(Note: Volunteer drivers must complete the Volunteer Driver Form prior to Field Trip) 
 
WAIVER OF CLAIM:  I understand that Education Code Section 35330 provides that all persons 
making a field trip or excursion shall be deemed to have waived all claims against the District or the 
State of California for injury, illness or death occurring during or by reason of the field trip or excursion. 
I therefore acknowledge that as a condition of my 
son/daughter/ward participating in said activity, I 
hold harmless and waive any and all claims against 
the State of California or the San Francisco Unified 
School District (and its officers, employees, 
agents), including, but not limited to, claims arising 
out of any negligence of any officers, employees or 
agents of the District, for any injury, accident, 
illness, or death, or any loss or damage to personal 
property occurring during or by reason of the 
participation in said activity. 
 
 
 
1. I understand this field trip is optional and attendance by my child is not required 
and that an alternative activity at School will be provided if I do not give permission for 
my child to participate. 
2. I understand that all students going on this trip will be responsible in conduct to the bus 
driver(s), to teachers, and, if applicable, adult sponsors at all times.  
3. I understand that all field trips begin and end at the School and that all students are required to go and 
return from this event on the transportation provided, unless prior arrangements have been made and 
agreed to in writing by the principal, site administrator, or teacher. 
4. The District provides all students with Field Trip Accident Insurance that covers 100% of reasonable 
and customary charges up to $25,000.00 per claim, with no deductible amount.  I understand that in 
order to make an insurance claim, I must complete, or cooperate with school personnel and the 
attending physician or dentist in completing an accident claim form, which is available at the School. 
I shall submit the claim form according to the instructions on the form.  I understand that the District 
provides this insurance as a courtesy and, in no way, is responsible for the making, granting, or 
denying of insurance claims. 
 
AUTHORIZATION TO TREAT MINOR: In the event that I, or other parent/guardian, cannot be 
reached in an emergency, I hereby give permission to the school staff to secure proper treatment for 
my child.  I do hereby consent to whatever x-ray, examination, anesthetic, medical, surgical or dental 
diagnosis or treatment and hospital care are considered necessary in the best judgment of the 
attending physician, surgeon or dentist and performed by or under the supervision of the medical staff 
of the hospital or facility furnishing medical or dental services. 
 
PARENT/GUARDIAN SECTION:  MUST BE COMPLETED 
 
Print Name(s) of Parent/Guardian:        
Parent/Guardian Work Phone:          
Also the permit form will 
show the agreements and 
parents need to sign. 
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Notes 
   
What did you learn? 
What is your reflection? 
Take a note! 
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The End 
 Filling  
the  
Gap 
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CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
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CHAPTER IV 
CONCLUSIONS AND RECOMMENDATIONS 
 
Conclusions 
This is a fact that a lot of the immigrants who moved to the United States in 
the last 100 years cannot speak English fiuently; they learned English as a second 
language and learned after they moved (Rong and Preissle, 2009). Because those 
newcomers are not able to speak English fluently, they experience huge difficulties in 
their daily life. For example, they have difficulty in getting an education, finding a 
job, obtaining health care or social services, and applying for citizenships (Rong and 
Preissle, 2009).  
In this field project, the author provided the evidence to show the difficulties  
immigrant families in communicating with their children’s school teachers who 
cannot speak their language. The author also designed a handbook to help the parents 
understand their children’s education system and be able to interact with the teachers.  
Recommendations 
 For the implementation of this field project, the author would like to make two 
recommendations for the readers. The first recommendation is the school and the 
teacher can encourage the immigrant families to read this handbook before or after 
they enroll their children in the school. The second recommendation is that the 
immigrant parents should hold a support group or community meeting with other 
immigrant parents to help each other understand the content of the handbook.  
 Due to the immigration population increase in the United States, the education 
system has also been affected. There are multi-lingual speakers in schools, and 
different cultural expectations for dealing with those students and communicating 
  
90 
with teachers. The school or the teachers can encourage the immigrant families to 
read this handbook to give them some basic concept about how the American 
education system works. Thus, the schools can help both the teachers and immigrant 
families to have a win-win situation because the communication gap between teachers 
and immigrant families can be filled.  
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